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Editorial

Welcome to the latest edition of ALISS Quarterly. It has been published by ALISS 
(Association of Librarians and Information Professionals in the Social Sciences). 

This issue features articles on a number of themes.

October is Black history month and a number of articles on the key issue of decolonising 
are included these were based on resources from two events:

ARLIS/UK & Ireland Annual Conference 2021 ‘Reframing Art Libraries: From Challenge 
to Opportunity’ which was held Online, Wednesday July 21- Friday July 23 2021 (https://
www.arlisconference2021.com/) and the Decolonizing Library Collections: Past, Present 
and Future held by CILIPS (https://www.cilips.org.uk/) on 1st October 2021.

The Arlis conference had a theme of developing anti-racist practice in art libraries. This 
included the keynote speech ‘Black Feminist Artists and the Librarian – Textual Practices 
to Reimagine the World’ from Hudda Khaireh and Aurella Yussuf, founders of Thick/er 
Black Lines, a critical art history collective which has explored the responsibilities of the 
librarian to demystify library processes and spaces and to provide a forum for the 
discussion and critiquing of the organisation of knowledge within the library. The talk  
explored the experience and outcomes of their work in the Tate library which resulted in 
a takeover of the space and the development of a reading list which sought to “question, 
challenge and redress narratives that have ignored and excluded many.” Examples of this 
inspiring  work can be seen on the Tate website at https://www.tate.org.uk/art/reading-
list-power-visibility-and-truth-art

As part of this theme James Blake, Assistant Librarian, Sotheby’s Institute of Art presented 
the paper ‘Updating the Classification Scheme at Sotheby’s Institute of Art: Embodying an 
Equitable Global Vision that Works for all of our Students’. In this issue he expands and 
develops on this describing the rationale, processes and challenges of reconsidering and 
decentring a geographical based classmark system developed for the unique collections of 
the library. An inspiring example which many other libraries seek to follow.

Updating and changing the focus of classification schemes is also one thread of the work 
undertaken by the network overseen by Kaye Towlson  at DMU. Her article provides a 
fuller discussion of the decolonising our DMU project. https://decolonisingdmu.our.dmu.
ac.uk/

A major part of this is the toolkit which can be viewed online (https://decolonisingdmu.
our.dmu.ac.uk/staff/toolkit/) and provides inspiration, guidance and encouragement  to 
staff members seeking to expand and diversify their reading list content.

In this section we also have a review of the inaugural meeting of the SCONUL BAME 
group in September 2021.

The second section focuses on  wellbeing. It includes a paper by Fran Porrit from 
Teeside University which was based on a presentation given at the Academic Libraries 
North 2021 online conference ‘New beginnings: aspirations and optimism for the future’ 
hosted by Lancaster University on Wednesday 8th and Thursday 9th September (https://
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www.academiclibrariesnorth.ac.uk/academic-libraries-north-2021). The  recordings and 
presentations from the event can also be accessed online from the website.

It describes how the university collaborated with MIND to offer enhanced mental health 
support to the student population. Plus a second paper by Nicola Wylie of Lancaster 
university which offers informative insight into the ways in which their staff well being 
group has evolved to offer dedicated support during the pandemic.

Keep up to date on twitter channel http://twitter.com/aliss_info and by subscribing to our 
free electronic mailing list LIS_SOCIAL SCIENCE at http://www.jiscmail.ac.uk/lists/LIS-
SOCIALSCIENCE.html. 

We hope you enjoy the issue.

Heather Dawson.
ALISS Secretary
h.dawson@lse.ac.uk
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Decolonising the reading list, thoughts and pathways. 
Kaye Towlson, Academic Team Manager and Decolonising DMU Fair Outcomes Champion,  
De Montfort University. 

Working as part of Decolonising DMU, a strategic project building an anti-racist university 
where all can achieve, raises the need for representative, culturally aware and diverse 
reading lists. Diverse lists where all students can see themselves reflected as a valued 
voice within the academy, enabling a sense of belonging which helps students connect 
to the curriculum and learn (Atkins 2018, Cousin and Cureton, 2012). The question 
of how we develop decolonising, diverse or culturally aware reading lists is complex, 
demanding a definition of a “decolonised” reading list and a definitive end point. This is 
problematic, experience suggests that decolonising is an evolving and incremental process 
with a potential end point of the eradication of differences in awarding, progression, 
continuation, outcomes and post university employment between students of colour 
and white students. Layer this with disciplinary differences, multiple barriers to academic 
publishing for academics of colour, the dominance of English as the language of academia 
and the sensitivities around the canon make for a multi strata of hurdles to be overcome. 
Throw the need for money, time and energy into the mix and this becomes a daunting 
task. 

At De Montfort University our approach has been one of cocreation and collaboration 
taking the shape of a “Decolonising the reading list workshop”. This workshop is now 
established at DMU and has been delivered within all faculties to a self-selecting audience. 
Reiterations of the workshop, some tailored to the needs of specific programmes, are 
continuing. The workshop is embedded within the curriculum of the Postgraduate 
Certificate of Academic Practice (PGCAP), where it is offered as a space to contemplate 
the pedagogic role and impact of reading lists, the importance of decolonising and the 
need to diversify the reading list to help create an anti-racist classroom experience. 
This session reinforces the need for students to connect with the reading materials and 
knowledge of their chosen discipline. A need borne out by the findings of the Freedom to 
Achieve project of DMU (Atkins 2018) where students confirmed how seeing themselves 
reflected in the curriculum aided a sense of belonging and value within the academic 
community. 

The session invites attendees to reflect on the role and function of the reading list within 
student learning, to think of the hierarchy of the reading list and the power it attributes 
to the theorists, researchers, ideas and knowledge it contains. Attendees are invited to 
reflect on the impact of the composition of a reading list on the diverse student body 
and envisage their own feelings and learning experience if they could not see themselves 
reflected anywhere in the reading list. This adds an experiential strand to the workshop 
enabling the attendees to learn from each other and generate new ideas and approaches 
or to start new ways of thinking and consider new possibilities. 

The workshop takes a pragmatic approach offering a range of tools to enable analysis, 
discussion and co-creation of an anti-racist or decolonising reading list. Tools offered 
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include:

•	 Manchester Metropolitan University’s reading list auditing tool
•	 University of the Arts London’s (UAL) guidelines for decolonising the reading list 
•	 Intersectionality matrix, Stockdale and Sweeny (2019)

Reading list auditing or analysis can be a co-creative activity with students or colleagues 
(for example: Crilly et al 2020). UAL’s guidelines offer a series of questions to consider 
when working towards a decolonising reading list. Such questions can be contemplated by 
the tutor on their own, with their students, by students within groups or with academic 
colleagues. This can open a discussion around the composition of the reading list, the 
biases within it, contemplation of the reasons why it looks as it does plus consideration of 
how this might be changed. Ask what can we do to make this list more representative of 
the academic community, how can we “re-imagine” (Crilly et al 2020) this list.

The intersectional matrix of Stockdale and Sweeny (2019) is a simple visual tool to reveal 
the spread of gender, ethnicity, non-binary and class (see https://www.britsoccrim.org/
wp-content/uploads/2019/12/Exploring-the-Criminology-Curriculum-PBCC19.pdf ) . 
This tool can be used by tutors with students or colleagues to create a visual image of 
the spread of author gender and generic ethnicity. This can kick start a discussion with 
students or colleagues about the underlying reasons why the spread looks as it doe, in 
turn inspiring considerations of how the spread can be broadened to encompass more 
writers and researchers of colour, publications from the southern hemisphere, more 
niche publishers or translations. If it is felt that this is not possible, a discussion of the 
barriers to decolonising a list and the actions required to breakdown those barriers could 
ensue.

The workshops serve to remind attendees of the wide range of resources available 
to them and also of the various formats of information available. This raises the issue 
of using less academically authoritative sources to bring diverse and frequently hidden 
voices into the academic discourse. Discussion of reliability and authority of material may 
be broadened to consider the impact of the colonial legacy on the space and availability 
of different voices in academia. A reflection on the value assigned to different voices, 
epistemes and sources of dissemination can be aired.

Knowledge production is riddled with colonial heirlooms from the defining of knowledge, 
its value and authority, the language in which it is expressed (predominantly English), 
the format in which it is held (predominantly print/text), its availability and accessibility. 
Boaventura de Sousa Santos (2017) talks of ecologies of epistemologies where different 
cultures value different schemes of knowledge expressed in the terms and language(s) of 
their culture. He considers the need for and presence of different epistemes, expressed 
in their mother tongue, epistemes that fit with their home landscape and people. He 
comments on the epistemic violence done to local knowledge systems by the colonisers. 
He (and other researchers) speak of the impact of the project of modernity and 
colonialism as a move away from local, indigenous epistemologies, a crushing of these 
knowledge systems to favour those of the colonial masters. The violence and impact of 
this cultural crushing and epistemicide is commented on by Said (1993) who observes 
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what is considered to be “high” culture and valued, reflects the dominance of the 
northern hemisphere (the colonisers) in academic and other fields of knowledge creation. 

Developing the workshop has indicated the following flow of questions, actions and 
considerations, moving from a place of review to one of enhancement:

Action: Reading list review: review the composition of your reading list, recruit a 
colleague as a critical friend, share this activity with your students or other researchers for 
discussion, input and co creation.

Questioning stage: Auditing, analysing and acknowledging: What is the situation? 
What does the reading list look like? Where is the bias? Why does it look like this? 
Who are the dominant voices? Why is this so? Legacy, history, commerce, capitalism, 
patriarchy, colonialism, racism...a combination?

Acknowledging: This is the picture, what can we do to change this? Seek other voices 
and perspectives, challenge and disrupt but not tear down the canon. Decolonising is 
enriching, broadening and deepening knowledge. 

Seeking: Where do we find hidden or underrepresented voices? In what format? How 
accessible are these formats? Raise issues of authority and value of contexts, origins and 
source. But ask why are these voices excluded from the canon and from traditionally 
authoritative academic sources. Ask what light other voices shine on knowledge, 
experience and practice of this discipline. What changes to perspective and knowledge 
base do hidden voices bring?

Welcoming and widening: How do we get “hidden voices” into the academy, the 
discipline, the academic community? Systemic barriers exist within publishing and 
knowledge production, researchers talk of the grip of the “big five” publishers, the 
barriers of bibliometrics and the impact of the tyranny of metrics on more representative 
knowledge production (Okune 2019, Chan 2018). Added to these issues are the problems 
of the talent pipeline where under-represented academics of colour experience barriers 
to both entry and progression within the academy. A further issue is prevalence of the 
monoglot, the predominant language of published academia is English. 

Decolonising an existing reading list is an incremental process, it cannot take place 
overnight. Librarians and academics should acknowledge this, it takes time, thought, 
research, discussion, reflection, review and money. It demands several trials, trials of new 
formats, new traditions, new voices, new ways of seeing things. Librarians need to avoid 
a “fixing” mentality and embrace one of enablement by calling for those thoughts, actions, 
contemplations and considerations that can help us curate a “re-imagined” (Crilly et al 
2021) way of knowing, thinking and reading that has space for voices with a truly global 
heritage.

Bibliography 
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Updating the Book Classification Scheme at Sotheby’s University 
of Art: The How and the Why. 
James Blake, Assistant Librarian, Sotheby’s Institute of Art, London. 

Sotheby’s Institute of Art is a small college offering courses about visual art, its markets 
and its institutions. The books in its library are organised according to an in-house 
classification system that seems to have evolved in an ad hoc fashion during the Institute’s 
early years in the 1960s and 1970s.

By 2016 it was apparent that this scheme was overdue for a thorough update, for two 
principal reasons.  The scheme treated European art as the default, with the art of other 
parts of the world relegated to more marginal positions.  This is no longer appropriate 
in an era when our students come from all continents, and collectively are interested in 
the art of all continents. Furthermore, to the extent that the scheme embodied a belief 
in the centrality and superiority of European culture, it had never been appropriate. The 
library decided to move to what we may call a geographically decentred scheme which 
aims to give equal weight, and show equal respect, to the art of all parts of the world. 
Similar work has been undertaken recently by other libraries in the United Kingdom: see 
for instance the work on the history collection at Pembroke College, Cambridge (Grim, 
2021).

An update was needed for a second and equally pressing reason. While the classmarks 
used letters and numbers only, they did not file in one alphanumeric sequence, meaning 
students often needed help finding books on the shelves. Like the process of geographic 
decentring, making it easier to find books aligns with a diversity, equity and inclusivity 
agenda. While this work has aided all our students, it is reasonable to assume that certain 
groups, already potentially at a disadvantage in their studies, have derived particular 
benefit.  For example, there are students who are pressed for time – because of caring 
responsibilities, or health conditions which mean they have to rest for part of the day, or 
because of lower incomes which oblige them to undertake significant paid work alongside 
their studies.  Other students are simply shy about approaching librarians for help, for a 
variety of reasons, either personal or cultural.

Planning the update
In 2016 the library team began a six-month planning process before relabelling any books. 
This period was rather short, reflecting the small size of the collection: 13,000 titles, of 
which only the 10,000 on open shelves were to be reclassified. In such a small collection, 
changes to the initial version of the updated scheme will often be quick to implement, 
and therefore the planning does not have to be as rigorous as for a collection whose size 
would make amendments more time-consuming.

The decision was made early in the planning process to proceed with an update rather 
than the simpler task of moving to an existing scheme such as Dewey. We saw many 
positive features in the existing in-house scheme, which we wanted to preserve, and 
we also wanted to be fully in control of the scheme. Independence in classification 
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policies is particularly useful in a library with a specialised remit, and has further gained in 
importance in an era when issues of diversity, equity  and inclusivity are rightly to the fore.  
Concepts and preferred vocabulary related to these issues change frequently, and we 
wanted to be able to implement changes as soon a need for them became apparent.

A literature search, focussed on classification schemes for art literature, revealed little of 
relevance to the particular issues we aimed to tackle in our update. Instead the library 
team drew on many years’ observations of how students interacted with the classification 
system. In addition we conducted a significant amount of consultation with both faculty 
and students, concentrating on issues where we were not confident of the solution 
needed. Our consultations with students were ad hoc but not random, as we were 
careful to involve library users from a range of national and linguistic backgrounds on each 
occasion.  

For example, when a classmark includes an element designating a particular century, how 
should this be expressed?  20C, C20 and 1900 occurred to us as possibilities. What would 
make most sense to our students, given their diverse national and linguistic backgrounds?  
A small amount of consultation showed that 20C was a clear favourite across our student 
community.

Geographical decentring
As in the older version of the scheme, the updated classification first divides art into broad 
categories such as fine art, furniture and ceramics. Within each of those broad categories, 
some books have a geographical focus and some do not. Those with a geographical 
focus are now divided by continent, with an extra section for Europe and the Americas 
considered together:

•	 Asia, Australasia and Oceania
•	 Africa
•	 The west in general
•	 Europe
•	 The Americas

Europe thus no longer occupies a privileged position but takes its place alongside other 
parts of the world. The continents could theoretically be arranged in a number of 
sequences. The section for the west in general is useful, perhaps even vital, because of the 
number of books in the collection taking this huge area as their subject. Categorising these 
books as about Europe, or as about the Americas, or as works with a global focus, would 
all be misleading options.

Any library is likely to contain significant numbers of books which do not fit neatly into 
such a scheme. For example, Women, Art and Society (Chadwick, 2020) provides an 
overview of women artists in Europe from the Middle Ages onwards. Its later chapters 
expand their scope, firstly to North America and then to all parts of the world. Should this 
book therefore be classified in the Europe section, or in the non-geographical part of the 
scheme? There seems to be no clear answer to this question.
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Could there be alternatives to organising geographically-focussed books by continent? 
The concept of the global south and the global north is useful in many circumstances, 
but would not have worked as a central classifying principle for this library, for several 
reasons. Firstly, our library includes works on the whole of art history, while the south/
north division is most applicable to the present and recent past. Secondly, it is an 
unstable and ambiguous concept (Clarke, 2018), in comparison to the relatively more 
straightforward idea of Africa or the Americas. Furthermore, few books about art take 
either the global south or the global north as their subject. Modern Art in Africa, Asia, and 
Latin America: An Introduction to Global Modernisms (O’Brien, 2013) is a recent counter-
example.

Not all books are classified by country or continent in the updated scheme, even when 
those books do have a geographical focus. In particular, the decision was made to treat 
many recent art movements as global phenomena. Books about impressionism in France, 
or in Japan, are not classified with those countries, but in a global impressionism section. 
The thinking behind this is that there is likely to be increasing interest in such movements 
as worldwide phenomena, with students interested in comparing, for instance, 
impressionist art produced on different continents. Predictions such as this are necessary 
when devising or updating classification schemes, though clearly fraught with difficulty. 
Perhaps the best that can be hoped for is an informed prediction about likely trends in the 
discipline under consideration in the next few decades.

Conclusions
Reclassification was completed in 2019. One aim of the update has clearly been highly 
successful. Even without conducting formal surveys, it is apparent that our students 
now need far less help finding books on the shelves. The benefits of the geographical 
decentring work are harder to judge. No comments, positive, negative or neutral, 
have been received from students or other library users. Yet while the structure of a 
classification scheme may seldom be noticed by library patrons, it may be reasonable to 
see it as nevertheless playing an important role in the background, operating, we might 
say, in the unconscious of the library and the institution it serves.

Neither our planning methods nor the solution we selected would be appropriate for 
every collection. A larger collection would require a more rigorous and presumably 
longer planning process, for instance because of the more serious consequences of initial 
mis-steps. The geographically decentred scheme outlined here might be appropriate for 
a library with a remit of collecting works related to a specific part of the world. A library 
devoted to the study of Chinese culture, for instance, would likely do well to give China 
a central place, and more notational space, in its scheme. Nevertheless, such libraries 
will hopefully still want to look for ways of embodying in their classification schemes the 
perspective that all cultures and all parts of the world are ultimately equally worthy of 
interest and respect.
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Launch of the SCONUL BAME Allies group. 
Heather Dawson. 

The inaugural online meeting of this group was held online in September 2021. Its 
background was  the publication of a 2019 report which examined the experiences 
of BAME staff in UK academic libraries (https://www.sconul.ac.uk/sites/default/
files/documents/BAME%20staff%20experiences%20of%20academic%20and%20
research%20libraries_0.pdf).

To paraphrase the  findings of the report as quoted on its website (https://www.sconul.
ac.uk/page/sconul-bame-group) it concluded that more support was needed in 6 key areas 
of library work:

•	 Leadership
•	 Voice
•	 Zero tolerance
•	 Cultural and behavioural change
•	 Effective partnerships for change
•	 Career progression.

The Group objectives being defined as 
1. To provide opportunities for members to have challenging conversations about 

racism and white privilege to better understand how these influence our service 
cultures and systems.

2. To collaborate with wider SCONUL membership to develop an action plan for 
delivery of agreed outcomes under the key areas identified above at both institution 
and sector level.

3. To promote the LIS profession to BAME people at all school levels developing 
a pipeline of future professionals with points of entry into the profession from 
apprenticeships to professional traineeships.

4. To identify and promote targeted training, mentoring, and sponsorship to develop 
existing BAME staff members for inter- and intra-institution career progression.

5. To share knowledge about inclusive practices in recruitment/retention, learning and 
teaching, collection development/management, and space development.

6. To develop bursaries and/or scholarships to support BAME staff to attend 
conferences, conduct research, and gain professional qualifications, where feasible.

7. To provide opportunities for networking for BAME staff to build professional 
contacts amongst themselves and with allies nationally and internationally.

8. To influence and advise the SCONUL Board on strategies and policies that have 
positive impact on the representation of BAME people in leadership positions, 
monitoring progress, and working collaboratively with other sector professional 
bodies.

As a further step from this, on 14th September 2021 Black, Asian and minority ethnic staff 
members and their allies were  invited to an online forum. The aim of this was to discuss 
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what it means to be an ally and to share best practice and experiences. The opening 
address was provided by Jess Gardner, University Librarian at Cambridge who provided a 
rallying cry to the cause. There was also some discussion of case studies from a number of 
university members. 

Most outstanding was the contribution of Josh Sendall (@JSendall), Research & Scholarly 
Communications Manager at Lancaster University. He really is  to be commended for 
his honest, open sharing of his own personal experiences of racism and its impact. This 
cannot have failed to move the members of the audience to a greater understanding of 
why the BAME forum and its allies are crucial to the future of library practice. His key role 
in helping  steer some inspiring practises at Lancaster University was highlighted by many 
helpful examples. 

Another recent paper which covers this topic that he delivered at the academic Libraries 
North conference in September 2021 can be viewed online at their website. ‘Library, 
information and knowledge professionals as anti-racism advocates’. A recoding is offered 
via the SCONUL BAME website resources page (https://www.sconul.ac.uk/page/edi-
resources).

https://drive.google.com/file/d/1ljFN7XocOuocLS56yilf98IjCzBgomAa/view

The key message which both communicated was the need for any scheme to secure top 
down public management commitment to addressing issues relating to racial privilege 
in order to instil values of openness and equality. The university has invested time in 
organising discussion groups based on a recent Panorama documentary about racism 
in the UK, purchased and distributed over 100 copies of books relating to black history 
(Akala, Race and Class in the Ruins of Empire) and is involved in regular training and 
discussion events. It also emphasised that the process should be ongoing and long term 
involving continuing discussion between groups to increase understanding.
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How Are You? How Are You Really? A Focus On Staff & Student 
Wellbeing In The Context Of A Global Pandemic And Beyond. 
Nicola Wylie, Research Intelligence Manager and Chair of the (Library) Staff Development 
Group, Lancaster University. 

Introduction
This article will cover ways in which the Library and Learning Development Team at 
Lancaster University have championed staff and student wellbeing. The majority of 
initiatives discussed have taken place online. Considering the potential of a long-term 
hybrid approach to work, we are keen to continue to develop online initiatives, taking 
advantage of in-person events where possible. 

Keeping Connected
In November 2020, we launched two events as the starting point for considering 
wellbeing. Though I had only been with the Library for two months, I hosted this event, 
facilitating knowledge sharing, and starting the conversation. To the first, we invited our 
HR Partner to refresh staff on the adopted Five Ways to Wellbeing University approach 
(see: www.lancaster.ac.uk/staff-wellbeing/). They also covered how to access the 
Employee Assistance Programme, and other services that the University provided. Our 
Head of the Counselling and Mental Health then detailed student support and (new) 
mental health training. For frontline staff especially, knowledge of the student support 
system is essential, as they can often be the first port of call for students in need. 

For the second session, I began by sharing part of my own personal story from the 
previous months of the pandemic. This was because I felt to ask others to share their 
experiences and reflect on their wellbeing, it was important for me to be authentic and 
open. I had a challenging experience, as I had just moved city, and job just weeks before 
the first lockdown. I am a resilient person, but the multitude of what was happening had 
been getting to me. I conducted a poll, asking ‘how connected do you feel to your team?’ 
The results were mixed; some colleagues were thriving in the new work from home 
life, others were feeling disconnected and lost. It is important to recognise the different 
factors and circumstances at play, and ensure wellbeing initiatives are focusing on different 
specific needs, not just the majority. 

The session continues with some words from our Director, who further instilled to 
importance of looking after your wellbeing. Strong leadership is needed during the 
most challenging times, and we are grateful we have that here at Lancaster. I then held 
breakout sessions, during which a group of four to five staff members discussed four key 
prompt questions: 

1. What has kept you connected since March? 
2. What has been tried but not worked?
3. What we might do differently, considering our current working arrangements are set 

to continue? 
4. What do you need?
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Each group had a leader from the Library Leadership Team or Library Management Team 
to guide conversation, and a note taker from the Staff Development Group to capture 
thoughts. The Director was not part of a breakout group, as I wanted staff to feel they 
could speak freely. 

We then came back together as one virtual group, and leads fed back a few key points. It 
was amazing listening to similarities and differences between groups, but the best part was 
the honesty. I formulated the discussion and notes into four mind maps. 

Feedback from the sessions were excellent.

 “These two sessions have been set up so nicely and in a very welcoming way.               
They have definitely made me feel even more part of the library.”

The two sessions also facilitated some quick wins, serving as time for an honest catch-
up with colleagues - protected time to reflect and work with others outside team. Two 
individuals were identified as not having regular team meeting, so were immediately 
pulled in to one. Finally, we got a read on the pulse of the group, with the ability to build 
on this foundation.

Wellbeing Group
In our Library, the Staff Development Group (SDG) has been running for several years, 
and feeds in to our Library Management Team. Following longer-term discussions, and 
the timely November sessions, a Wellbeing Group was formed as a separate strand of 
SDG (reporting in). The Wellbeing Group has a staff and student focus, is on a voluntary 
basis, and completes very valued work. 

The mind maps created from the earlier sessions were used for initial discussions of 
the group. The Serendipity Gap was identified - responses were mixed, but for a large 
majority this is an unsurprising loss. So, we focussed on trying to recreate situations for 
serendipitous moments to occur; so much has been done. 

Coffee Roulette (all soft beverages welcome) is an online meeting usually arranged at fairly 
short notice to capture people who had some free time. This was protected time to have 
a catch up as a group, and then break off into smaller groups with surprise participants. 

Christmas Jukebox took place online in 2020 – staff were brought together to sing and hear 
some skilful piano playing. It was, of course, awkward, but unbelievably fun. 

Wellbeing Walks could be arranged after local restrictions changed and we felt 
comfortable meeting in outside spaces. The challenge of going uphill and talking was a 
stark reminder that I needed to get back to the gym – lucky we had another on flatter, 
accessible ground. 

Students
Help yourself before others. I found it interesting, when presenting the Wellbeing work 
during the Academic Libraries North Conference 2021, how many people were almost 
shocked that I was saying they could focus on themselves first. Of course students are so 
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important, but you need to ensure your own wellbeing is maintained. 

Thinking of student support, we have considered many things including exam period 
support, frontline staff and student voice. 

Future Plans
When is the ‘new normal’ normal? Work of our Wellbeing Group has had to be adaptive, 
started completely online initially, and then slowly moving to in-person through for 
example Wellbeing Walks. 

In the future, we will be reflecting on the mind maps created around one year ago – what 
is still relevant? Did we achieve all we wanted to? New students will bring new needs, 
but also new voices. Reflecting back to the Serendipity Gap, I recently attended our 
Library Festival, which acted as the official opening of our £11 million extension, but also a 
great opportunity to both see colleagues and welcome the community to the building. A 
student speaker from Lancaster University Students’ Union (LUSU) delivered part of the 
welcome talk, speaking of their care for student wellbeing. During networking, I asked the 
student if they would be interested in attending a Wellbeing Group meeting, an excellent 
move in hearing more student voice feed in to our plans. They accepted, and I am looking 
forward to an open discussion soon. As a Group, we simply plan to do the best we can. 
The group is low pressure with (potentially) significant reward. 

Recommendations
Does your team have a Wellbeing lead, or Wellbeing Group? Initiatives can start small and 
informally, and grow into a programme of ideas/events that connect your whole team 
together. To give a handful of brief takeaways:  

1. Talk to your team: communicate the good and normalise talking about the bad – have 
regular check-ins.

2. Mix it up: what works for you might not work for others - have empathy and support.

3. Do not underestimate your input: you have a wealth of knowledge to share that will 
influence staff and student life – do not be afraid to speak up. 

To close, I would like to say thank you to my colleagues across Lancaster’s Library and 
Learning Development Team. Working with you all is a joy, and I will continue my efforts 
in the space of staff and student wellbeing knowing we all care deeply about colleague and 
student lives. 
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Mentally Healthy Universities Project: working with Mind. 
Frances Porritt, Teesside University; Sinead Murphy, Middlesbrough and Stockton Mind. 

“I have never really felt down until lockdown because I’m a social person and 
am happiest mixing with friends and family so lockdown is hard for me.”

Student attendee of Wellbeing Essentials course

Even before the pandemic, universities had seen a steep rise in the need for mental 
health support for students. Teesside University Student & Library Services was part 
of a National Project working with eight other local Mind/University partnerships 
from September 2019 until August 2021 to improve staff and student wellbeing. The 
programme aligns with the whole-university approach set out in UUK’s Stepchange report 
(2020) and the University Mental Health Charter developed by Student Minds (2019).

The project came about as a result of many research reports showing that in recent 
years students are less happy and more anxious than non-students, including other young 
people. It is also worth noting that 75% of all mental health problems begin by the age of 
24 (Mental Health Taskforce, 2016). 

Insight Network’s report (2020) revealed that one in five students have a diagnosed 
mental health problem, and also more than one in three students said they had a serious 
mental health problem for which they felt they needed professional help.  

For staff, a report by the Higher Education Policy Institute (HEPI) found a 77% rise in 
referrals to staff counselling and a 64% rise in referrals to occupational health where 
observed in 59 higher education institutes between 2009 and 2015 (Morrish, 2019). 

Mind’s Covid-19 survey found that 75% of young people (aged 13 – 24) said their mental 
health worsened since Covid-19. The survey also showed that 35% of adults described 
their mental health as poor or very poor. This rose to 39% in adults whose employment 
status had changed as a result of Covid-19. 

The evidence showed that more work needed to be done in higher education concerning 
mental health outcomes, which then resulted in the initiation of the project, funded 
by Goldmann Sachs Gives. Regular meetings were held with all organisations involved: 
National Mind, Goldmann Sachs, and the universities involved in the project, to share 
good practice. 

The two strands of the project had different aims. On the student side, students had the 
opportunity to engage in sessions on wellbeing essentials, managing their mental health at 
university, and transitioning into the workplace. For staff, Mind supported universities to 
set up a network of Staff Mental Health Champions and Mental Health Peer Supporters. 
Allied to this, was assistance for the university as an employer to help meet the Mental 
Health at Work Commitment. 
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Student sessions
When the project commenced in Sept 2019, msessions were offered face-to-face. Fast 
forwarding to Covid and lockdown restrictions, we had to completely redesign the 
sessions to be able to deliver them online. A key principle was that the sessions were 
interactive; encouraging students to share their thoughts/experiences of mental health if 
they were comfortable to do so. We wanted students to feel that they were ‘talked to’ 
not ‘talked at’. 

The first iteration of Wellbeing Essentials was initially a course targeted specifically at 
first years to help them to see that the transition into University can be challenging and 
not always what they expected it to be. However it was identified quite quickly that the 
information in the session was suitable to all students, and input from 2nd and 3rd years 
enriched the sessions and sharing lived experience of the transition to University life was 
beneficial for all participants. 

In the first year of this project, we predominately booked open sessions and promoted it 
across the University, although uptake was very low. Therefore in the second year (20/21) 
we felt it important to be more proactive and approach various student groups to book 
the sessions. Another approach was to try to get it embedded as part of the curriculum 
for courses, in addition to doing the open sessions. 

The student groups contacted were the clubs and societies, who were asked to 
encourage all student members to attend. We also contacted student accommodation, 
student ambassadors, class reps, course reps and international students, with the majority 
of the groups responding favourably.

The ‘Tools & Techniques’ course was definitely the most challenging to get students 
to engage with. We suspect the main reason for this was that it is four weeks long, a 
two hour online session, and  between session online work to complete. However for 
the group of students that attended there has been really positive feedback. All of the 
students who attended the session shared that they had either lived experience of mental 
health problems or had cared from someone who had a mental health problem. 

Over the past year there has been a greater awareness of the impact that the workplace 
can have on mental health and vice versa, and students are interested in how to approach 
different working situations, for example working from home and starting a new job, how 
to meet and get to know colleagues, creating virtual ‘water cooler moments’ and how to 
have conversations with manager/employers about mental health. 

Interactivity has been a key part to the success of this project, but it has also been one of 
the challenges. From the feedback we received from the students they really enjoyed the 
fact they were encouraged to participate, ask questions and share experiences. However 
for any students who were not comfortable to do that, that was ok too, no one was put 
on the spot.

To help encourage student engagement the trainers focused on open questions to 
encourage discussion and where appropriate would encourage students to expand on 
their answer. One of learning curves for the trainers was about allowing silences. Initially 
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it felt uncomfortable and they would try and fill the silence, but actually having those 
moments of silence encouraged some students to speak up. 

One of the things that we got a lot of feedback about from this sessions was the way we 
used some of the different features available on Zoom, such as breakout rooms to put 
the students into smaller groups to discuss certain topics. Often the breakout rooms 
encouraged the students to turn their cameras on. We also used a poll function as a quick 
way to get all students’ input and then used the poll results to encourage discussion. 

Safeguarding and use of cameras
Safeguarding was one of the main concerns with doing the sessions online as we needed 
the students to tell us if they were struggling or if something or someone talked about in 
the session triggered them in some way. This was important when the students had their 
cameras turned off and we were unable to see them. To help make the sessions as safe as 
possible, every session was done with a co-host whose role was to support students with 
any technical issues but also to be there if a student wanted to message them privately if 
they were struggling. The co-host also monitored if any students left the sessions without 
warning and the co-host would then follow up with them. Students were required to 
provide a contact number on sign up and they were made aware that this would be used 
for the purpose of getting in contact with them if we had any concerns. 

When doing University lectures, students are often asked to have their cameras off, and 
so consequently a lot of attendees did not feel comfortable to turn their cameras on. If 
there were a few students who turned their cameras on, more would feel comfortable 
to do so as well. We encouraged students to use the microphone function if they had a 
question or wanted to share something. However on the occasions when we had larger 
groups, or if the student did not feel comfortable to do so, we asked them to use the chat 
function instead.  The co-host who keep an eye on the chat and read out any relevant 
questions/information that was shared. A lot of students shared that just being able to talk 
openly about mental health was a really good experience. 

Signups vs attendance
We did find huge differences between numbers of students who signed up and number 
of students who attended. For Wellbeing Essentials, the attendance rate was 49.3%, and 
much lower for the 4 week course, Tools and Techniques, 34.4%. Workplace Wellbeing 
was somewhere in the middle at a rate of 40.2%. 

Some of the contributing factors to this was shared by students: the university changed 
their timetable at short notice, or a lecture was changed from being a recorded lecture 
to a live lecture that they had to attend. Some students also felt too anxious to attend: 
anxious about the technology aspect of it, anxious about speaking about mental health, 
and anxious about it being an interactive group. Where students voiced these issues we 
tried to support them as much as possible to attend. Another concern of students was 
around confidentiality, and whether the information they shared would be discussed with 
the University. We did make it clear from the very start that this was not the case, but it 
did stop some students from attending completely. 
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Type Sign up Attendance
Attendance 

rate %
Open session 128 40 31.3%
Course reps 89 52 58.4%
Clubs and societies 55 35 63.6%
As part of the curriculum 101 73 72.3%
In addition to timetabled lectures/seminars etc 18 7 38.9%

During some of the sessions students identified how beneficial speaking to other students 
was and as a result of that they set up peer support groups so they could keep in contact. 
This initiative is continuing in collaboration with the SU at the University and Student and 
Library Services. 

Sinead and I presented at the internal Learning Teaching and Enhancement conference 
about the project. This led to an initiative to embed wellbeing essentials within induction 
programmes. It was decided to pilot with two schools, Social Sciences, Humanities and 
Law and with Health students, and also to record the sessions to make them available 
more widely. 

Students who engaged with the workshops provided excellent and positive feedback; 
the longer terms goals of developing students’ awareness and resilience need space to 
evaluate longitudinally. Key learning is that this work could be further developed and 
embedded within all courses, providing solid foundational support for students recovering 
from the effects of the pandemic. 

Further information 
Working with universities | Mind, the mental health charity - help for mental health 
problems: links to the full evaluation report, the executive summary and an interim 
evaluation report. https://www.mind.org.uk/workplace/working-with-universities/
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Disability, Higher Education, Teaching and Learning Bibliography 
August/ September/ October 2021. 

Stigma

Cabinet Office (2021). 
Findings from research into the experiences of disabled people during the COVID-19 pandemic. 
Retrieved from: https://www.gov.uk/government/publications/the-lived-experience-of-
disabled-people-during-the-covid-19-pandemic
Abstract: From July to September 2020, the Cabinet Office Disability Unit commissioned 
the Policy Lab to conduct ethnographically-led research into the experiences of disabled 
people during the COVID-19 pandemic. The aim was to understand the impact of 
COVID-19 on the lives of disabled people, to identify problems that could be resolved 
through policy changes and to make the changes necessary that would lead to positive 
outcomes. This research will not only feed into short-term responses to COVID-19, it 
will also be considered regarding policies within the Disability Unit’s National Strategy for 
Disabled People and long-term planning efforts regarding possible future pandemics.

Cabinet Office (2021). 
Exploring the everyday lives of disabled people. Research into the lived experiences of disabled 
people carried out by the Disability Unit and Policy Lab.
Retrieved from https://www.gov.uk/government/publications/exploring-the-everyday-
lives-of-disabled-people
Abstract: The objective of this research was to gain deep insight into the lived 
experiences of disabled people, rather than to provide a representative picture.Lived 
experience refers to knowledge acquired through direct, first hand and personal 
experience. This is essential with regard to disabled people as the variety of impairments 
makes assumptions about them problematic. The aims of the research were to:
•	 inform cross-cutting policy development and policy announcements
•	enable policies developed for disabled people reflecting their lived experiences
•	help inform the government how to better integrate departmental policies and services
This research was conducted prior to the COVID-19 pandemic and a follow up to this 
project looks at the effects of COVID-19 on disabled people’s everyday lives.

UK Disability Survey research report, June 2021
Retrieved from: https://www.gov.uk/government/publications/uk-disability-survey-
research-report-june-2021
Abstract: An analysis of responses to the UK Disability Survey 2021, and data table This 
report summarises responses to the UK Disability Survey, which were used to inform the 
National Disability Strategy. This survey was designed as a vehicle for disabled people, 
carers of disabled people, and members of the general public with an interest in disability, 
to share their lived experiences and views.This survey represented one of a number of 
ways of engaging with stakeholders used by the Disability Unit to inform the National 
Disability Strategy.



ALISS Quarterly 17 (1) Oct 2021

21

PR
O

O
F

Teaching and Learning

Alqarni, T. (2021)
Faculty familiarity with inclusive practices for students with learning disabilities 
at Najran university.
Perspectives in education, 39 (3), 257-276. DOI: 10.18820/2519593X/pie.v39.i3.19
Abstract: Inclusive practices are essential determinants of academic success for students 
with learning disabilities (LD) in university education. The current study examined the 
familiarity of faculty members with inclusive practices for students with LD in a university 
in the Kingdom of Saudi Arabia. A quantitative survey design was employed with 264 
faculty members who had inadequate familiarity with inclusive practices for students 
with LD. Differences were noted in the inclusive practices provided to the students 
as Saudi faculty members were inadequately familiar with instructional, classroom and 
assignment practices. The study also showed that Saudi faculty members were unfamiliar 
with examination practices provided to students with LD. Demographic variables 
showed statistically insignificant differences in Saudi university education. Implications and 
suggestions for future research were also highlighted.

Forber-Pratt, A.; Merrin,G.; Espelage, D. (2021)
Exploring the intersections of disability, race, and gender on student outcomes in 
high school. 
Remedial & special education, 42(5) 290-303, 14p; 
DOI: 10.1177/0741932520941201
Abstract: This study explored the intersections of disability, race, sexual orientation, and 
gender on peer victimization, suicidal ideation, and school connectedness. Participants 
were 11,353 high school students ages 14 to 18 years (MD =15.88, SD = 1.20). 
Of these individuals, 1,640 students self-identified as either having an Individualized 
Education Program (IEP) or as having a disability. Students completed online self-report 
measures. Results indicated that having a disability or identifying as lesbian, gay, bisexual, 
or questioning (LGBQ) was associated with higher odds of suicidal ideation, higher levels 
of peer victimization, and lower levels of school connectedness across several racial 
categories. Moderation analyses examined the intersection of various identities. Findings 
indicate that differences exist among the intersection of disability, race, sexual orientation, 
and gender identities in relation to the outcomes of interest.

Help students with disabilities develop a positive identity. 
National teaching & learning forum, 30 (6), 5-6, 2p; DOI: 10.1002/ntlf.30299
Abstract: At first, the virtual school survival series was offered just to students with 
disabilities, but it became apparent that the struggles students with disabilities faced 
related to COVID-19 were the same ones that all students faced. Most discussions 
higher education professionals have about disability focus on accommodations and what 
legal requirements must be met, said Michelle Heinig Resnick, Director of Disability 
Accommodations and Support Services (DASS) at California State University, Channel 
Islands. [Extracted from the article]
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Kraus, A. (2021)
Disabled students need equity, not just access: We must challenge our biases and 
create inclusive experiences for all students. Liberal education, Vol. 107(3,) 8-12

Paceley, M.; Cole, S.; Robinson, J.; Carr, K.; (2021)
Nobody’s failing at going through a global pandemic”: Lessons and tensions in 
social work education. 
Journal of social work  education. 2021 Supplement, 57, 168-181. 
DOI: 10.1080/10437797.2021.1916664.
Abstract: Social work educators prepare students to respond to crises across system 
levels. A global pandemic or large-scale disasters, however, present challenges educators 
are ill prepared for. This study explored the experiences of BSW and MSW students 
during the COVID-19 pandemic. With a trauma-informed pedagogy framework, a team 
of faculty and students conducted in-depth interviews with social work students at a 
Midwestern school of social work. Thematic analyses revealed two categories. First, 
broad lessons learned included clear guidelines for educators across higher education. 
Second, three themes revealed tensions in student reactions to their experiences 
during COVID-19: (a) loss versus safety, (b) flexibility versus structure, and (c) affective 
responses versus competing responsibilities. Findings are discussed and implications for 
social work are identified. [ABSTRACT FROM AUTHOR]

Parfitt, A; Read, S; Bush, T. (2021)
Can compassion provide a lifeline for navigating Coronavirus (COVID-19) in 
higher education? 
Care in education. 39(3), 178-191. DOI: 10.1080/02643944.2021.1952645.
Abstract: The Coronavirus pandemic has caused considerable challenges for the higher 
education sector, leaving many students and staff to experience a sense of liminality 
as they cope with these challenges. This article, written by three disabled academics 
based in the UK, reports how during the Coronavirus pandemic, compassion and 
compassionate spaces could be nurtured when students and staff took the opportunity 
to recognise their common existence. We share insights from focus groups held with 
seven disabled academics and learners on their encounters with the pandemic, such as 
managing the complexities of studying and working from home. We demonstrate that 
acknowledging and responding compassionately to feelings of vulnerability can offer a 
lifeline for individuals. Specifically, we propose the application of the social model of 
disability when seeking to embed compassion in the neoliberal academy. By so doing, the 
higher education sector can benefit in terms of navigating our extraordinary Coronavirus 
circumstances, and in building a future inclusive post-pandemic academy. [ABSTRACT 
FROM AUTHOR]

Push to meet the challenges facing disabled students
(Wonkhe blog post 13, September, 2021)
https://wonkhe.com/blogs/push-to-meet-the-challenges-facing-disabled-students/
Abstract: As students return to campus, Kathryn Mitchell and Megan Hector discuss 
what can be done to support students with disabilities.
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Nachman, B. Wilke, A. (2021)
(Re)envisioning considerations for disabled community college students
New directions for community colleges 196, 43-55
Abstract: While community colleges enroll high proportions of disabled students, limited 
research exists on considerations that college personnel should account for in meeting 
disabled students’ varied needs and strengths. This article explores the impacts of policies 
and processes on disabled community college students and presents five policy-related 
issues and recommendations on how various community college agents with the power 
to inform and enact policy, including administrators/staff, researchers, and instructors, can 
best serve disabled community college students.

Schneijderberg, C. (2021) 
Supervision practices of doctoral education and training. 
Studies in higher education. 46 (7), 1285-1295. DOI: 10.1080/03075079.2019.1689384.
Abstract: This article discusses the research question ‘Which characteristics of social 
behavior and attitudes are embedded in the latent orientation of supervision practices 
in doctoral education and training?’ based on socialization theory (Grundmann, M. 2006. 
Sozialisation: Skizze einer allgemeinen Theorie. Konstanz: UVK). These latent orientations 
are towards (a) the academic community and (b) the PhD candidate. Both orientations 
are based on a fragile equilibrium and/or ambivalence of cognitive and social practices 
in the supervisor–PhD candidate relationship. A bundle of 14 supervision practices 
(Schneijderberg, C. 2018. Promovieren in den Sozialwissenschaften. Wiesbaden: Springer) 
is used as an empirical example to theoretically reflect the latent orientations which 
become manifest in supervision practices. The article shows how the theoretically latent 
but possibly dominant socialization practices of supervisors geared towards the academic 
community could collide with the development of PhD candidates’ personality, knowledge 
and skills, and possibly lead to attrition and drop-out of PhD candidates. [ABSTRACT 
FROM AUTHOR]

Smith, S.; Woodhead, E.; Chin-Newman, C. (2021)
Disclosing accommodation needs: exploring experiences of higher education 
students with disabilities. 
International journal of inclusive education, 25 (12), 1358-1374, 
DOI:10.1080/13603116.2019.1610087
Abstract: Despite increased access, students with disabilities in higher education 
face barriers and report greater dissatisfaction than peers without disabilities [Mullins 
and Preyde 2013; Strnadová, Hájková, and Květoňová 2015]. Many U.S. institutions 
require students to present faculty with documentation prior to receiving academic 
accommodations; qualitative research indicates that this process of disclosing and 
requesting accommodations is uncomfortable. The current study sought to identify 
specific areas of discomfort associated with the accommodation request process and to 
identify individual differences related to apparentness of condition. One-hundred and fifty-
five students from 2 universities responded to a survey addressing disclosing, requesting 
and using accommodations. Survey results indicated that participants lacked opportunities 
to privately disclose to faculty and revealed a significant relationship between lack of 
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private disclosure opportunities and increased discomfort. Participants also reported 
discomfort and disrespectful treatment when disclosing to peers, echoing previous 
research and underscoring the need for private disclosure opportunities. Students with 
mental health related nonapparent disabilities reported significantly higher discomfort 
when disclosing and more negative peer interactions than students with apparent 
conditions or nonapparent learning difficulties. Findings highlight barriers present in 
systems that require students to present accommodation documentation and emphasise 
the role of peers in fostering inclusive environments. [ABSTRACT FROM AUTHOR]

Accessibility

Botterill, S. (22 Sep 2021)
14 tips to build an accessibility champions’ network
Retrieved from https://abilitynet.org.uk/news-blogs/14-tips-build-accessibility-champions-
network

Botterill, S ( 31 Aug 2021)
How to secure a budget for digital accessibility
Retrieved from: https://abilitynet.org.uk/news-blogs/how-secure-budget-digital-
accessibility
Abstract: includes a PowerPoint template created by Abilitynet

Fernandez, S (2021).
Making space in higher education: disability, digital technology, and  the inclusive 
prospect of digital collaborative making.
International journal of inclusive education, 25 (12), 1375-1390, 
DOI: 10.1080/13603116.2019.1610806
Abstract: This paper explores the ways that the intersection between disability and 
digital technology in higher education unfolds collaborative experiences that include 
disabled students through what I call ‘Digital Collaborative Making’. Students who 
participate in Digital Collaborative Making collaborate on multimedia video projects 
that tell stories about their relationship with digital technology. As a research-creation 
approach that weaves academic research and artistic practices together, Digital 
Collaborative Making invites students to devise creative methods of critiquing the social 
and cultural impact of digital technology. While digital technology can improve accessibility 
in education, ableist dynamics and ‘disabling’ ideologies remain pervasive in universities. 
By engaging students with different identities and lived experiences, Digital Collaborative 
Making presents opportunities for students with disabilities to openly express their 
creativity and subvert normative perspectives that stigmatise disability as a deficit. In turn, 
non-disabled students can learn what it means to be open to the presence of disability and 
difference. To illustrate these points, this paper considers the inclusive prospect of Digital 
Collaborative Making in Digital Lives, an undergraduate communications course at the 
University of Waterloo. [ABSTRACT FROM AUTHOR]
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Taylor, Z. W.; Burnett, C. (2021)
Hispanic-serving institutions and Web accessibility: Digital equity for Hispanic 
students with disabilities in the 21st Century. 
Journal of Hispanic higher education. 20(4), 402-421DOI: 10.1177/1538192719883966.
Abstract: The Americans with Disabilities Act (ADA) mandates that all Title IV-
participating institutions of higher education publish web accessible websites for students 
with disabilities. This study sought to evaluate the web accessibility of Hispanic-Serving 
Institutional (HSI) websites (n = 217). Results suggest that the average HSI website 
landing page included 447 errors, violating ADA. Most errors were related to font 
size, color contrast, and hyperlinks and pictures. Implications for research, practice, 
and support for Hispanic students with disabilities are addressed. [ABSTRACT FROM 
AUTHOR]

Autism

Fernandes, P; Haley, M; Eagan, K; Shattuck, P.; Kuo, A (2021) 
Health needs and college readiness in Autistic students: the freshman survey 
results. 
Journal of Autism & developmental disorders, 51(10), 3506-3513; 
DOI: 10.1007/s10803-020-04814-8
Abstract: With an increase in the diagnosis of autism spectrum disorder in the United 
States, many of whom have higher intellectual ability, there is a predicted increase in 
the number of college-bound students. Affected young adults face a “Services Cliff” as 
they transition into adulthood. Our study examined a nationally represented sample 
of freshman students and found that academic achievements in autistic students are 
comparable to their peers when they first enter college. The students however have 
more mental health and physical health problems compared to their non-autistic peers. 
Poor health maybe a major contributing factor to the lower graduation rates among 
autistic students. College-bound autistic students may continue to require services 
through college for them to be successful and graduate. [ABSTRACT FROM AUTHOR]

Deaf Students

Hearing Assistive technology
AbilityNet webinar: 8 Sep 2021
https://abilitynet.org.uk/webinars/hearing-assistive-technology
Abstract: How can technology help make the world more accessible to people who are 
Deaf or hard of hearing? W heard from a panel of experts, including speakers from Lloyds 
Bank, Signly, Microsoft and the RNID (National Hearing Loss Charity). The webinar 
covered:
•	 How companies such as Lloyds and Microsoft are working to make digital services 

more accessible for their Deaf and hard of hearing customers



26

ALISS Quarterly 17 (1) Oct 2021

PR
O

O
F

•	 How Signly can help make services more accessible to Deaf and hard of hearing 
customers.

•	 Examples of how assistive technology can help to make the digital world more 
accessible to customers (software and devices)

Mohammed, N (2021),
Deaf students’ linguistic access in online education
Deafness & education international 23 (3), 217-233
Abstract: Comparatively little research on linguistic access in deaf education has occurred 
in the Caribbean when compared to the rest of the world. During the COVID-19 
pandemic, many Caribbean countries attempted large-scale e-learning for the first time. 
This study investigates how an emergent system of e-learning that started during crisis 
conditions affects the linguistic access of deaf students in Trinidad and Tobago. The 
framework for investigation encompasses the learning management system, course 
materials and language and communication involved in e-learning. A phenomenological 
method of inquiry is employed to understand the processes of receiving and providing 
online deaf education in terms of those who experience it. Data are triangulated from deaf 
primary and secondary school students, their teachers, interpreters and parents. Deaf 
learners encountered unique modality-specific barriers since e-learning in the country 
was not prepared to convey the full range of communication available in sign language. 
Challenges also stemmed from institutional support issues, existing social inequalities 
and the unique sociolinguistic history of the local deaf community. These conditions 
have implications for deaf students’ language learning and academic success. These are 
important considerations of e-learning or blended learning practices for deaf learners that 
deserve further empirical scrutiny.

Mental Health

Backhaus, I Lipson, S.; Kawachi, Ichiro; Pedrelli, Paola. (2021)
Sexual assault, sense of belonging, depression and suicidality among  LGBQ and 
heterosexual college students.
Journal of American college health. 69(4), 404-412. DOI: 10.1080/07448481.2019.1679155.
Abstract: To compare the effect of sexual orientation, history of sexual assault and 
sense of belonging on depression and suicidality among lesbian, gay, bisexual, queer and 
questioning (LGBQ) and heterosexual students. Participants: A total of 60,194 students 
from 60 US campuses who participated in the 2017-2018 Healthy Minds Study. Methods: 
Three-way interaction effects were analyzed using PROCESS macro models in SPSS. 
Results: Significant three-way interaction effects were found for sexual orientation, sexual 
assault and sense of belonging predicting depressive symptoms (b = -0.06, p= 0.042, 
CI: -0.12 to -0.00), and suicidality (b = -0.10, p= 0.004, CI: -0.01 to -0.003). The effect 
of sexual assault on mental health differed depending on sexual orientation and sense of 
belonging. Particularly among LGBQ students, high sense of belonging was protective in 
the presence of sexual assault, and its absence had a deleterious effect on mental health. 
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Conclusion: Enhancing sense of belonging may represent a strategy to mitigate depression 
and promote suicide prevention, particularly among LGBQ students.

Bettmann, J..; Anstadt, Gretchen;C., Bryan; Ganesh, K. (2021)
Young adult depression and anxiety linked to social media use: assessment and 
treatment. 
Clinical social work journal. 49(3), 368-379. DOI: 10.1007/s10615-020-00752-1.
Abstract: Studies suggest that more 30% of college students are currently depressed. 
A small but growing body of literature suggests that young adults’ social media use 
correlates with their depressive and anxious symptomology. As many as 90% of young 
adults use social media currently, compared to just 12.5% in 2005. Further, more than a 
quarter of college students report spending at least six hours per week on social media, 
compared to only 18.9% in 2007. Smartphone use within young adult populations also is 
extremely high: estimates of undergraduate smartphone ownership appear to be as high 
as 97%. Collectively, these trends suggest that social media and smartphones play an 
integral role in the routines and culture of young adults. The authors present the existing 
research linking social media use with depression and anxiety and utilize a case study to 
illuminate the relationship between young adult depression, anxiety, and social media use. 
The article provides clear recommendations for the assessment and treatment of social 
media use in depressed and anxious young adults. [ABSTRACT FROM AUTHOR]

Busetta, G.; Campolo, M.; Fiorillo, F.; Pagani, L.; Panarello, D. (2021) 
Effects of COVID-19 lockdown on university students’ anxiety disorder in Italy. 
Genus 77 (2) DOI: 10.1186/s41118-021-00135-5.
Abstract: The COVID-19 pandemic has highlighted the vulnerability of specific 
population sections, with regards to economic and work conditions, mental and physical 
well-being, and context-based factors, emphasizing the need for timely policy measures 
aimed at counteracting the Italian economic framework’s fragility—which poorly adapts to 
unexpected circumstances. Identifying the most vulnerable groups is, therefore, essential 
with a view to carrying out targeted measures. Concerning University, the economic 
downturn caused by COVID-19 could likely result in a decrease in enrollments to both 
the first and further years of study, with significant consequences on the future of students 
and the system as a whole. The class of students is of great interest, as it is made up of 
individuals differing from each other in many ways. Our investigation is aimed at observing 
anxiety levels filtering the perception of one’s anxiety state in a highly stressful time such 
as the pandemic from the usual anxiety levels. This evaluation allows us to evaluate the 
similarity of individual behaviors during the lockdown period with those from the previous 
period.

Canada, K.; Easter, D. ; Banks,A (2021)
Paving the path for tele-mental health services: transitions in a student-led 
behavioral health clinic during COVID-19. 
Journal of social work education. 2021 Supplement, 57, 4-18. 
DOI: 10.1080/10437797.2021.1929622.
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Abstract: Attempts to control COVID-19 pushed mental health providers to offer 
remote services to engage clients. This article discusses transitions in a student-led 
behavioral health clinic and has three aims: explore experiences transitioning to telehealth 
services, examine client mental health and quality of life outcomes, and compare client 
engagement through no-show and cancellation rates. This study is an evaluation and 
used a nonexperimental design. Data were collected from clinic students and faculty 
(n=21) and from clients (n=46). Data were analyzed using directed content analysis and 
univariate descriptive statistics. Students and faculty encountered few barriers moving 
services to telehealth. During a pandemic, client symptoms remained stable. No-show 
and cancellation rates declined following telehealth. Implications for student-led clinics and 
training are discussed. [ABSTRACT FROM AUTHOR]

Cunningham, O.; McQuillen, A.; Razon, Selen; R,.; Ramick, M. (2021)
The effects of a regular yoga practice on psychophysiological measures In college 
students. 
Medicine & science in sports & exercise, 2021 Supplement, 53, 22-22,; 
DOI: 10.1249/01.mss.0000759284.23915.a3
Abstract: College students experience a challenging transition that increases the risks 
of developing physical and mental health issues. When practiced regularly, yoga has been 
shown to alleviate the burden of these issues. Specifically, a regular yoga practice has 
been shown to improve cardiovascular outcomes as well the levels of stress and anxiety in 
college aged populations. 
Purpose: The purpose of this study was to test the hypothesis that 12 weeks of a regular 
Ashtanga yoga practice (150 minutes/week) would improve measures of cardiovascular 
and psychological health in college students. 
Methods: Twenty-two college students (21±1.2 yrs; 21 female) participated in this 
study. Subjects participated in a Yoga I class throughout Fall semester. Height, weight, 
waist/hip circumference, resting blood pressure and heart rate, fasting blood glucose and 
cholesterol, as well as psychological health (STAI form Y-1 and Y-2) were assessed prior 
to the end of the third week of the semester (PRE). After the 12th week of class, subjects 
reported to the laboratory for follow up testing (POST). 
Results: There was no change in weight, waist/hip circumference, resting heart rate 
(PRE: 67±2.4 vs POST: 66±1.7bpm), resting blood pressure (PRESYS: 109±2.2 vs 
POSTSYS: 107±2.2mmHg; PREDIA 67±1.9 vs POSTDIA 64±1.7mmHg), fasting blood 
glucose (PRE: 90±1.8 vs POST: 90±2mg/dL), or cholesterol (PRE: 176±12 vs POST: 
172±9.3mg/dL) measurements. There was no change in state anxiety (Y-1), assessing 
participants’ levels of anxiety “in the moment” (PRE: 34±1.7 vs POST: 33±1.9; p=0.96). 
A significant improvement in trait anxiety (Y- 2), assessing participants’ disposition to 
develop anxiety as a part of their personality, was observed after 12 weeks regular 
practice (PRE: 39±2 vs POST: 34±1.8; p<0.01). 
Conclusion: 12 weeks of regular practice in a beginner Ashtanga yoga program improved 
measures of (personality) trait-anxiety in college students. [ABSTRACT FROM AUTHOR]
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Daigle, L.; Hancock, K.; Chafin, T. (2021)
Covid-19 and its link to victimization among College students. 
American journal of criminal justice. 4(5), 683-703. DOI: 10.1007/s12103-021-09638-5.
Abstract: In late 2019, the first cases of the disease (Covid-19) caused by the novel 
coronavirus SARS-CoV2 were discovered. A few months later, a global pandemic was 
declared that resulted in many lock-down orders across the U.S. These orders and 
the pandemic itself have sparked research examining the link between Covid-19 and 
crime. Relevant to the current study, a few studies have found a link between Covid-19 
and domestic violence victimization, with many noting significant increases in domestic 
violence during the pandemic. Some research has also shown that victims are reaching 
out to domestic violence hotlines at increased rates. Despite these early studies, little 
is known about how Covid-19 is related to victimization, especially to types other than 
domestic violence, and how victims may fare during the pandemic. Thus, the current 
study addresses these gaps by using national level college student data from Fall 2020. 
Findings show that about 14% of students indicated they had a confirmed test or had 
symptoms consistent with Covid-19 without a confirmed test. Additionally, having 
a Covid-19 diagnosis or symptoms were related to all four victimization types and 
polyvictimization, and being a victim and a polyvictim were related to increased Covid-
19-related stress and financial problems. Lastly, victims had increased odds of feeling 
like psychological or mental health services were somewhat or much more difficult to 
access during the pandemic relative to non-victims. It may be beneficial for universities 
to prioritize victims for outreach and consider using resources to modify counseling 
and other mental health services to better serve their students. [ABSTRACT FROM 
AUTHOR]

Estep, A.; Martin, J.; Toczko, M.; Boolani, A. (2021)
Influence of grit and lifestyle on mental health in college students during the 
COVID-19 pandemic. 
Medicine  & science in sports & exercise, 2021 Supplement 53, 303-303, 1/3p; 
DOI: 10.1249/01.mss.0000762668.70317.9c
Abstract: The coronavirus (COVID-19) has caused drastic changes to the lives of 
college students across the country. Evidence suggests that COVID-19’s negative impact 
on mental health is an unintended consequence of social distancing measures taken to 
prevent the spread of COVID-19. Lifestyle behaviors, such as physical activity (PA), 
sleep and diet, have previously been found to positively influence feelings of anxiety and 
depression. Grit is also known to influence mental health and may be especially important 
during the COVID-19 pandemic. 
Purpose: To investigate the influence of grit and lifestyle factors on anxiety and 
depression in undergraduate students during the COVID-19 pandemic. 
Methods: 141 undergraduate students completed an online survey between June 3-5, 
2020. The survey featured validated survey instruments regarding physical activity, sleep 
quality, dietary habits, grit and moods. Hierarchical multiple regression models were used 
to examine the effects of demographics, grit and lifestyle factors with feelings of anxiety 
and depression. Initially, only demographic predictors were included, then grit and last 
lifestyle factors were added. 
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Results: Regression models with demographic, grit and lifestyle predictors explained 
25.1% and 34.0% of the variance for anxiety and depression, respectively. Grit was 
significant when combined with demographic variables for both anxiety (ß=-0.22, 
p<0.05;AR2=0.05) and depression (ß=-0.33, p<0.001;AR2=0.12). However, when 
lifestyle factors were added, grit was significant for depression only (ß=-0.20,p<0.01). 
Adding	lifestyle	factors	improved	the	variance	in	both	models	(anxiety:ΔR²=0.17;	
depression:	ΔR²=0.23).	Sleep	quality	(anxiety:ß=0.44,	p<0.001;	depression:ß=0.52,	
p<0.001) and light PA (depression: ß=-0.17, p<0.05) were the only significant lifestyle 
predictors in the models. 
Conclusion: Our results indicate that high grit can lower feelings of anxiety and 
depression in undergraduate college students. However, healthy lifestyle behaviors, 
specifically sleep quality and light PA, lessen the impact of grit on depression and anxiety. 
As universities continue to utilize online delivery of classes, better sleep hygiene and 
participation in PA should be promoted as they were associated with decreasing feelings 
of anxiety and depression. [ABSTRACT FROM AUTHOR]

Govender, N.; Reddy, P; Bhagwan, R.(2021)
Academic and psychosocial challenges of health sciences students during the 
covid-19 pandemic: a university of technology perspective.
Perspectives in education, 39 (3), 44-61, DOI: 10.18820/2519593X/pie.v39.i3.5
Abstract: The COVID-19 pandemic resulted in South African universities and institutes 
of higher learning experiencing an unprecedented shift to online learning in 2020, coupled 
by limited access to campus, in order to prevent community transmission. However, the 
potential impact of the outbreak on the academic and psychosocial wellbeing of students 
warrants further exploration, as the rapid changes and the disruption to normal academic 
life, has left many students feeling socially isolated and struggling to cope with massive 
uncertainty. In addition, Health Sciences students may experience added anxiety due to 
their line of work, which places them at the forefront of the healthcare environment. 
This study explored the academic and psychosocial challenges experienced by students 
enrolled in a Health Sciences faculty in a University of Technology (UoT), as they 
transitioned through the COVID-19 pandemic and the ensuing lockdown. A qualitative 
approach with an exploratory descriptive design was used to guide the study. A sample of 
students across all levels of study (first, second and third years as well as postgraduates) 
from the Faculty of Health Sciences at the Durban University of Technology (DUT) 
in South Africa were selected. Sample recruitment was done through non-probability 
sampling techniques which include purposive and convenience sampling. Data saturation 
was reached after interviewing 15 participants on Microsoft Teams. The interview 
schedule comprised key points on understanding how the COVID-19 pandemic and 
the ensuing lockdown affected students personally and academically. Interviews were 
recorded, transcribed and subjected to content and thematic analyses. Six broad themes 
emerged from the data, which captured the disruption students experienced within the 
context of their academic life, their personal fears and anxieties, struggles with online 
learning and connectivity issues. Students also expressed challenges whilst studying 
remotely at home. The findings suggested that there is an urgent need for universities 



ALISS Quarterly 17 (1) Oct 2021

31

PR
O

O
F

to reflect on ensuring students’ mental health wellbeing as well as ensuring academic 
success amidst a turbulent physical and psychological environment. [ABSTRACT FROM 
AUTHOR]

Kalkbrenner, M.; Jolley  A..; Hays, Danica G.. (2021)
Faculty views on college student mental health: implications for retention and 
student success. 
Journal of college student retention: Research, theory & practice, 23(3), 636-658, 
DOI: 10.1177/1521025119867639
Abstract: Faculty members play key roles in successful college student retention 
and degree completion. In recent years, investigators in a variety of higher education 
disciplines identified numerous factors associated with improving retention and graduation 
rates, including college student mental health. Faculty members play vital roles in 
supporting college student mental health, including recognizing and referring students to 
resources. In this phenomenological study, researchers investigated the lived experiences 
of faculty members who had active lived experiences with supporting college student 
mental health. A structural description included five emergent themes, which support 
and extend the extant literature surrounding the utility of faculty members for supporting 
college student mental health and retention. [ABSTRACT FROM AUTHOR]

Le,T.; Hsu, T; Raposa, E (2021)
Effects of natural mentoring relationships on college students’ mental health: 
The role of emotion regulation
American journal of community psychology.68 (1/2), 167-176. DOI: 10.1002/ajcp.12504.
Abstract: The transition to college involves a number of novel stressors for young adults 
and represents a period of heightened risk for the onset or worsening of diverse mental 
health problems. The presence of natural mentors may be one factor which alleviates 
risk for mental health problems in college first-year students. Using a diverse sample of 
275 first-year college students, the present study examined the effects of different types 
of natural mentors within students’ support networks on internalizing symptoms during 
the first semester of college. In addition, analyses explored whether different student 
approaches to emotion regulation were one mechanism by which natural mentors 
influence internalizing symptoms. Path analyses indicated that students with a greater 
number of close family member/family friend mentors reported less emotion suppression, 
which in turn accounted for the associations between these mentoring relationships and 
reduced depressive symptoms and worry at follow-up. In contrast, less emotionally close 
mentors, such as teachers or coworkers, did not significantly shape emotion regulation 
strategies or internalizing symptom outcomes. Results have implications for the design 
of more targeted interventions that promote emotional well-being in college first-year 
students. Highlights: Natural mentoring relationships may exert protective effects through 
emotion regulation processes. Underrepresented college students report having fewer 
natural mentoring relationships. Strong ties are associated with depression and worry in 
part via reduced emotion suppression .Less emotionally close ties are not associated with 
mentee emotion regulation strategies. [ABSTRACT FROM AUTHOR]



32

ALISS Quarterly 17 (1) Oct 2021

PR
O

O
F

Okanlawon, K. (2021)
Homophobia in Nigerian schools and universities: Victimization, mental health 
issues, resilience of the LGBT students and support from  straight allies. A 
literature review.
Journal of LGBT youth. 18(4), 327-359. DOI: 10.1080/19361653.2020.1749211.
Abstract: This paper reviews the literature on the schooling experiences and challenges 
LGBT students face in Nigerian schools and universities, and how heterosexual students, 
teachers and school administrators view and respond to LGBT issues. Twenty-eight 
publications which include themes on LGBT experiences in Nigerian schools and 
universities were reviewed. Findings show that LGBT students experience rejection, 
bullying, and victimization from parents and siblings at home, and from students, teachers, 
and school administrators who sometimes expel LGBT students from schools and 
universities. The study shows internalized homophobia, stress and depression facing 
LGBT students, their resilience, and the support they receive from a few straight allies 
among students and lecturers. Findings reveal how Nigerian schools and universities 
promote compulsory heterosexuality through anti-gay views, disciplinary actions, 
and rules to discourage homosexuality. Finally, this paper discusses the implication of 
homophobia in Nigerian schools and universities and how to challenge homophobia 
regarding Nigeria’s inclusive education goal. [ABSTRACT FROM AUTHOR]

Perone, A. (2021) 
Surviving the semester during COVID-19: Evolving concerns, innovations, and 
recommendations. 
Journal of social work education. 2021 Supplement, 57, 194-208. 
DOI: 10.1080/10437797.2021.1934210.
Abstract: The emergence of COVID-19 created significant disruption for MSW students 
across the United States. This study uses several data for a case study of MSW student 
attitudes about COVID-19, online instruction, virtual field placement, and innovations 
during the emergence of COVID-19 in the United States. Data includes qualitative 
data from weekly student survey responses (n = 75), observation notes from class 
participation, data from a policy analysis assignment, and COVID-19 online data gathered 
through a student class assignment. Findings address evolving concerns and roles of MSW 
students, challenges posed in virtual field placements, and student-identified innovations. 
I identify five lessons learned from this case study regarding group assignments, context, 
agency, mental health support, and equity. [ABSTRACT FROM AUTHOR]

Peyer, K Hathaway, E. (2021)
Perceived stress, resiliency, and physical activity in college Students during 
Covid-19 remote learning.
Medicine & science in sports & exercise, 2021 Supplement, 53, 301-301, 
DOI: 10.1249/01.mss.0000762648.60609.2e
Abstract: 
Purpose: In early 2020, the SARS-CoV-2 pandemic prompted a quick pivot to online 
learning for most university students in the United States. Along with social distancing and 
lockdown measures, these changes likely negatively impacted mental health of students. 
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Given the relationship between stress, resiliency and physical activity (PA), the goals of 
this study were to evaluate the relationship among these variables and any differences 
between males and females. 
Methods: Students (n = 306) at a southeastern U.S. university completed an online 
survey in Summer 2020. Perceived Stress (PSS), Resiliency (BRS), Life Events (LEI), and an 
adapted International Physical Activity Questionnaire (IPAQ) that added questions about 
resistance training were recorded. Independent T-tests analyzed differences in PSS, BRS, 
LEI, and PA between males and females and Pearson Correlations assessed relationships 
among these variables. Two-way ANOVAs examined the effect of gender and PA 
frequency on PSS and BRS, including separate models for each activity type (vigorous, 
moderate, walking, and resistance training) using High and Low frequency groups created 
with median splits in the sample. 
Results: Females had lower BRS (3.2 ± 0.7 vs 3.6 ± 0.8), and higher PSS (22.5 ± 6.7 
vs. 17.1± 8.4) and LEI scores (246.9 ± 117.1 vs 186.5 ± 120.1) than males (all p < 
0.001). Males generally reported higher levels of PA. PSS/BRS scores were more strongly 
correlated with PA in males than in females. Significant gender x PA frequency interactions 
were found for PSS with vigorous activity (p = 0.03) and for BRS with moderate activity 
(p = 0.04). There was a significant main effect of frequency for PSS with strength training 
(p < 0.001) and for BRS with walking (p = 0.02) and strength training (p < 0.01).
Conclusions: Gender differences and associations with PA suggest that interventions 
may be particularly needed for females and those with low PA levels. These programs 
should create small and accessible PA opportunities focused on support and motivation. 
[ABSTRACT FROM AUTHOR]

Timonen, V.; Greene, J, (2020)
‘We’re meant to be crossing over ... but the bridge is broken’: 2020 University 
graduates’ experiences of the Pandemic in Ireland. 
Young, 29 (4), 349-365.. DOI: 10.1177/11033088211004792.
Abstract: We interviewed university graduates of 2020 in Ireland to understand how 
the coronavirus pandemic had affected them. Demonstrating a keen awareness of their 
mental health, participants had adopted self-care practices such as mindfulness. They 
recounted positive experiences of life in their ‘lockdown homes’ with supportive families. 
Some were embarking on normative adult pathways sooner than anticipated while others 
opted for postgraduate study to bide time. Participants reported heightened worry/
anxiety and had limited their media use in response. Their plans did not extend beyond 
the immediate future, reflecting a degree of resignation. The participants accepted the 
strict constraints associated with pandemic management in Ireland. They did not view 
themselves as members of a group that was likely to experience the long-term costs of 
the pandemic but rather were attempting to negotiate their own pathway through labour 
market uncertainty while also demonstrating high levels of solidarity towards vulnerable 
groups in society. [ABSTRACT FROM AUTHOR]
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